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Adult Development Literature   
 

(Baxter Magolda, 2001; Edwards, 2006; King & Baxter 
Magolda, 2004; King & Baxter Magolda, 2005; O’Brien, 2001; 
Reason, Millar, & Scales, 2005; Torres, 2009; Waters, 2010)  



Dimensions of Narrative Inquiry 

1. the personal and social (interaction)  
2. past, present and future (continuity)  
3. place (situation) 

(Clandinin, 2006, p. 47)  
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Self-Authorship  
(Kegan, 1994; Baxter-Magolda, 2001) 

  

(a) following external formulas, which refers to following formulas 
from the external world and lacking the ability to develop one’s 
own voice  

(b) entering the crossroads, which is instigated with the 
dissatisfaction of following external formulas;  

(c) becoming the author of one’s own life, which results in deciding 
one’s perspective and identity and how to manage relationships 
with others; and  

(d) internal formulas, which is defined as the management of 
external influences rather than being controlled by them.  



Domains of Development  
Cognitive: “How do I know?” 

Interpersonal: “What relationships do I want?” 
Intrapersonal: “What am I?”
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Table 1
Aspiring Ally Identity Development

Aspiring Ally  
Identity 

Development  
(Edwards, 

2006)





But, of course, when you get nervous, you just collapse 
back onto everything that you’re comfortable with: 

Collapse back into your own cultural norms… 

Collapse back onto the music I was comfortable with… 

Collapse back onto this baggage of “you need to be excellent” 

And when you are first teaching, what’s tangible about excellence, 
other than how the kids play?  
Very few things. 
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an act of allyhood) and to encourage students to think 
of themselves as agents of change.

Interpersonal Development

AS WITH THE COGNITIVE AND INTRAPERSONAL DOMAINS, stu-
dents may face internal conflict through the initial 

stage of interpersonal development as they are chal-
lenged to reexamine the impact of identity member-

ships on their personal relationships. Students may find 
that their social networks are composed primarily of 
similar peers, even when they thought their circle of 
friends was quite diverse. This is of particular impor-
tance and has particular impact on agent-identified 
students, for whom unknown and/or unrecognized 
privilege reinforces socialized systems of power and 
oppression. Agent-identified students may not under-

TABLE 1. THE DEVELOPMENTAL TRAJECTORY OF SOCIAL JUSTICE ALLIES  
(Adapted from King and Baxter Magolda’s [2005] Developmental Model of Intercultural Maturity)

STAGE COGNITIVE INTRAPERSONAL INTERPERSONAL

Initial

Cognitive understanding of 
self and peers is externally 
defined by authority (teach-
ers, text, film/TV, interper-
sonal relationships)

External knowledge from 
authority is assumed correct 
and remains unchallenged

Naïveté about the existence 
of inequity and differences in 
the cultural experience of race

Student as learner: 
Essentialist

Lack of recognition regarding the 
intersections of race with other 
social identities, especially regarding 
one’s own whiteness

Student is defined externally by 
social norms, dominant cultural nar-
ratives, and past experiences

Difference may be viewed as a threat 
to self and to one’s own culture

Social network composed of similar 
peers (primarily white)

Inability to recognize the effects of 
social segregation on campus

Incapacity to understand the impact 
of larger social systems on self and 
others

Intermediate

Increasing awareness of 
multiple perspectives and 
differing experiences

Cognitive shift from Authority 
to authority

Evolving capacity to process 
and adopt one’s internally 
constructed worldview

Aware of and actively challenging 
external perceptions and definitions 
of self and others

Internal dissonance in the concep-
tualization of white identity and 
unearned privilege

Developing an integrated sense of 
self regarding one’s own racial iden-
tity and others’ racial identities

Recognizing the legitimacy of system-
atic racial oppression and privilege

Claiming to be “colorblind” may 
occur (in an effort to seek equality)

Anxiety about speaking with, about, 
or to people of color out of fear (fear 
of offending, fear of misrepresent-
ing, fear of being labeled “racist”)

Processing and exploring the sys-
temic nature of racial inequity, and 
subsequent effects on intergroup 
understanding and interaction

Mature

Worldview is multifaceted, 
contextual, and culturally 
informed

Capacity to consider mul-
tiple, conflicting perspectives 
objectively and nonjudgmen-
tally

An internal sense of agency with 
one’s ally identity and action

Understanding the effect of social 
construction of race, racial inequal-
ity, and unearned race privilege of 
worldview

Recognizing and openly challeng-
ing social construction of race, 
racial inequality, and unearned race 
privilege

Capacity to engage in meaningful 
relationships with people of color 
(differing peers) and has the agency 
to engage others in antiracism dia-
logue and possibly activism

Actively understands/challenges 
own white privilege, the role of race 
in intercultural understanding and 
difference, and the effects of sys-
temic cycles of oppression on both 
white and nonwhite individuals

Student allies self with others in work 
to deconstruct racism, unearned 
privilege, racial inequity, and intercul-
tural understanding and meaning

The deconstruction of socialized 
misunderstanding catalyzes the 
reconstruction of group knowledge, 
intercultural competence, and ways 
of knowing

Student as learner: Constructivist

(Waters, 2010)





“the kind of thing that can be explained,  
and explained away…”  

(Benedict & Schmidt, 2007, p. 27) 





“There is all the difference in the world 
between believing academically, with the 
intellect, and  

believing personally, intimately, with the whole 
living self.”  

—Aldous Huxley 
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