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Overview

Á Music Education Research on Professional Development (Bauer)

Á Research-Based Designs for Professional Development (Hammel)

Á The Potential of National Boards Process as Professional Development 
(Standerfer)

Á The Potential of Teacher research as Professional  Development 
(Robbins)

Á Agenda for Future Professional Research in Professional Development 
(Conway)



The Research Literature on 

Music Teacher Professional 

Development
ÁProfessional 

development of 
teachers in general

ÁProfessional 
development of 
music educators
ÁEntry year teachers

ÁTopics of interest

ÁApproaches

ÁChanging needs



Á Teacher professional 

development was most 

effective when it was subject 

specific and focused on:

Á Student learning

Á Instructional practices

Á Developing teachersô

understanding of 

disciplinary content

Á Authentic curricular 

materials

Á Standards

Á Assessment instruments 

and practices

Á Length of time spent in 

professional development is 

important - 30 hours

Á See Resnick (2005) and 

Hammel (in press) for more 

information

The Research Literature on 

Professional Development in 

General Education



Á Conway (2003) documents 
challenges faced by 1st year 
music educators

Á Classroom management

Á Administrative issues

Á Student motivation

Á Providing advocacy

Á Mentoring appears to be a 
good way to provide 
professional development to 
address these and other 
issues

Professional Development of 

Entry Year Music Teachers



ÁAppear to vary 

according to area of 

specialization - no 

ñone size fits allò

ÁBush (2007); Bauer, 

Forsythe, and 

Kinney (2007)

Research:

Professional Development Topics
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Rehearsal Techniques 

 

3.30 
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3.67 

 

  1 

 

3.74 

 

  2 

 

3.43 

 

  2 

 

2.38 

 

19 

 

3.27 

 

  2 

 

3.44 

 

  1 

Literature 3.15   2 3.34   3 3.32   4 3.26   3 2.69 14 3.13   4 3.21   3 

Music Technology 3.14   3 3.09   6 2.90   9 3.01   6 3.16    4 3.14   3 3.26   2 

Classroom Management 3.01   4 2.96   8 3.23   5 2.69   9 3.15    6 3.06   5 3.02   6 

Pedagogy 2.97   5 3.14   5 3.19   6 3.06   4 2.35 21 3.02   6 3.08   4 

Conducting 2.88   6 3.29   4 3.35   3 3.03   5 2.06 24 2.76 13 3.01   7 

Assessment 2.80   7 2.61 13 2.94   7 2.63 12 3.08    7 2.90   9 2.75 11 

Teaching Improvisation 2.76   8 2.89 10 2.81 10 2.29 19 2.88 10 2.63 16 2.84   8 

Advocacy 2.74   9 2.85 11 2.94   8 2.68 10 2.71 13 2.59 17 2.79   9 

Wellness 2.62 10 2.41 16 2.68 13 2.68 11 2.80 12 2.69 15 2.61 12 

Special Learners 2.62 11 2.24 19 2.58 15 2.26 20 3.34    2 2.81 12 2.49 17 

Multicultural Music 

Education 

2.60 12 2.17 21 2.32 18 2.56 14 3.08    8 2.92   8 2.47 20 

World Music 2.59 13 2.24 20 2.19 20 2.60 13 2.99    9 2.85 10 2.50 16 

Standards-Based 

Teaching 

2.59 14 2.31 18 2.29 19 2.40 18 3.16    5 2.72 14 2.49 18 

Music Administration 2.58 15 2.84 12 2.77 11 2.46 15 2.09 23 2.44 22 2.77 10 

Career Development 2.54 16 2.48 14 2.65 14 2.43 17 2.63 16 2.48 21 2.61 13 

Grant Writing 2.52 17 2.42 15 2.71 12 2.46 16 2.61 17 2.59 18 2.49 19 

Teaching Composition 2.50 18 2.41 17 2.42 16 2.17 21 2.65 15 2.56 20 2.57 15 

Choral Topics 2.40 19 1.38 27 1.42 25 3.83   1 2.28 22 3.57   1 2.00 26 

Elementary General 

Music 

2.37 20 1.39 25 1.61 24 1.53 24 3.80    1 2.94   7 2.26 23 

Secondary General Music 2.35 21 1.77 24 1.74 22 2.86   8 2.38 20 2.82 11 2.33 22 

Reading in the Content 

Area 

2.31 22 2.09 23 2.10 21 2.17 22 2.83 11 2.43 23 2.17 25 

Concert Band 2.28 23 3.63   2 1.23 28 1.17 27 1.42 27 1.24 28 3.06   5 

Research Applications 2.25 24 2.13 22 2.39 17 2.15 23 2.52 18 2.22 25 2.24 24 

Early Childhood Music 2.04 25 1.35 28 1.65 23 1.38 25 3.27    3 2.40 24 1.85 27 

Jazz Ensemble 2.02 26 2.99   7 1.35 26 1.32 26 1.40 28 1.38 26 2.46 21 

Marching Band 1.97 27 2.89   9 1.10 29 1.15 29 1.38 29 1.20 29 2.59 14 

Jazz/Show Choir 1.92 28 1.35 29 1.32 26 2.92   7 1.76 25 2.59 19 1.68 29 

Strings 1.58 29 1.38 26 3.84   1 1.15 28 1.48 26 1.30 27 1.85 28 

Bauer, Forsythe, and Kinney (2007)

Note.Likert scale ranged from 1 (no interest) to 4 (very interested).



Research:

Approaches & Means of Delivery

ÁMusic teachers do not prefer non-

music/music education in-services held in 

local schools (Bauer, Forsythe, and Kinney, 

2007; Bush, 2007; Friederichs, 2001; 

Conway, 2006)

ÁOpportunities for informal interactions with 

colleagues are valued (Friederichs, 2001; 

Conway, 2006)



Research:

Approaches & Means of Delivery

ÁEvidence that extended experiences are 
valuable (Junda, 1994; Dolloff, 1996; Bauer, 
Reese, and McAllister, 2003)

ÁProfessional conferences (Price and Orman, 
1991, 2001)

ÁValue of professional memberships (Killian, 
Baker, and Johnson, 2006)

ÁMENC Online Forums (Bauer and Moehle, in 
press)



Research: 

Changing Needs Throughout a Career
Á Bauer, Forsythe, and Kinney 

(2007)

Á Newer teachers rated their 
interest in classroom 
management, administrative 
aspects of music teaching, 
working with special 
learners, career 
development, and the 
applications of research
significantly higher than 
more experienced teachers.

Á See Hookey (2002) and Bauer 
(in press) for more details on 
the music teacher professional 
development literature



Communication Between Teachers 

and Administrators

ÁTeachers feel that professional 
development is something that is 
done to them rather than with and for 
them (McCotter, 2001).

ÁAn NCES (2006) staffing survey 
found that only 12% of teachers 
report their principal speaks to them 
regularly about their teaching.



ñOne Size Fits Allò

Professional Development

ÁLack of differentiation (expertise, school and 

classroom needs) is a concern (Lieberman, 

2000).

ÁThe classic model of one-day or short term 

professional development opportunities are 

not very effective (Fullan, 2001; Moore & 

Johnson, 1990; NCES, 2006; Sarason, 1996).


